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ABSTRACT 

 

English has attained the status of a global lingua franca, a phenomenon significantly shaped by 

historical factors, including British colonialism. In Malaysia, the role of English in education has been 

a subject of ongoing debate marked by shifts in language policy as well as gaps in scientific research 

studies. While previous studies focused on the lecturers’ teaching strategies in English Medium 

Instruction (EMI) classrooms, there is a dearth of studies that prioritize students’ personal 

perspectives. Hence, this study has employed a descriptive case study, providing an in-depth 

examination of EMI within UniSZA. Purposive sampling was used to select students from diverse 

academic backgrounds (science & technology, law, and business) enrolled in EMI programs.  Focus 

group discussions (FGDs) served as the primary data collection method, allowing for rich qualitative 

data on student perspectives. The FGDs explored student experiences with EMI, including their 

satisfaction with the program, the challenges they faced and their suggestions for improvement. The 

discussions were audio-recorded and transcribed verbatim. Gardner's Socio-educational Model of 

Second Language Acquisition provided a theoretical framework, particularly in relation to student 

motivation, attitudes, and perceived aptitude in EMI contexts. This study concludes that while EMI 

offers opportunities for English proficiency development and access to international resources, its 

effectiveness hinges on addressing student challenges. The student-identified needs highlight the 

importance of robust language support services, pedagogical adjustments emphasizing interactive 

learning and scaffolding, and a focus on developing academic language skills. 
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INTRODUCTION  

The English language has gained a firm foothold in the international arena, becoming a current global 

lingua franca. Surprisingly, the number of non-native speakers exceeds those of native speakers 

worldwide. The number of non-native English speakers in the world has now reached about 1 billion, 

meaning more than twice the number of native speakers (Dyvik, 2024).  

This phenomenon is due to various historical and social factors, including the colonial past of many 

countries, the influence of American popular culture, and the rise of the internet and digital 

technologies (Ruff, 2023). Despite many said factors, the historical perspective of language 

imperialism seems to be the most crucial. The result of the global use of the English language should 

be due to its use as the medium of instruction during the British colonialism era. According to Corradi 

(2017), British was the major superpower back until the 19th century, and their violent imperialism 

paved the way for the cultural and language pandemic where they established schools which taught 

English language and Western culture to locals who, in their opinion, needed to become 

‘modernized’.  
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Although the world has now changed for the better, where democracy is the key to politics, most 

people may still associate English as the language of those in power. Individuals lacking proficiency in 

English will inevitably become victims of the system, contrasting sharply with those possessing 

genuine mastery of the language, who predominantly belong to the ruling elite, business sector, 

academia, comprador class, and, in various nations, the media (Budairi, 2019; Fairclough, 1992). 

Ultimately, in today’s world, the English language has been dominating the central stage of many 

fields, and many people have begun to utilize English on a daily basis, both for professional settings 

and for communication purposes (Tejashri, 2022).  

This situation also applies to various countries’ educational systems, including Malaysia. A practice 

where students are taught using English as a medium of instruction is widely implemented, known as 

EMI. EMI is defined as “the use of the English language to teach academic subjects (other than 

English itself) in countries or jurisdictions where the first language (L1) of the majority of the 

population is not English” (Macaro, 2018, p.19). The effort to introduce English to students in various 

universities is likely done to internationalize their education as a strategic process as well as to attract 

international students (Sookping, 2024). In Malaysia’s context, the main reason may be to develop 

higher English language proficiency in students as well as to boost the economic status of the country 

(Sanjana, 2023). The exact uprising of this trend cannot be traced specifically, but many countries’ 

universities have begun to implement EMI from the late 20th up to the 21st century. Hence, this 

practice has come to the surface as a new, recent phenomenon and, therefore, should be considered 

significant to the contemporary issue where it emerges from one country to another (Kirkpatrick, 

2017). 

 

PROBLEM STATEMENT 

Malaysia has long acknowledged the bilingual education system ever since the Cheeseman Committee 

Report 1946 suggested balanced or full bilateral bilingualism in Malay, Chinese, and Tamil language 

elementary schools in British Malaya following World War II (Mostafa, 2016). According to the 

report, English was to be the second language of instruction in all three schools under this scheme. To 

counter this situation however, the National Education Committee in 1956 drew up a strategy plan 

known as the Razak Report, which was the first to suggest the switch from English as the medium of 

instruction (EMI) to Bahasa Melayu and other languages as an effort to cultivate Malay as a national 

language post-independence.  

In the beginning of the 20th century, a new attempt to introduce English as the medium of instruction 

for science and technology was introduced by then Prime Minister Mahathir bin Mohamad in 2003 

(Isa et al., 2011). This is a joint effort following the Malaysia Education Blueprint where it coincides 

with the second of the eleven shifts in the education system, aiming to ensure every child is proficient 

in Malay and English language by 2025. The project is called the Policy of Teaching Science and 

Mathematics in English (PPSMI). The policy may appear promising but it did not last long because in 

2009, the cabinet announced its abolishment. Selamat et al. (2011) explained that the reversal of this 

policy happens due to the highlighted issues of the difficulties faced by students in following the 

lessons in English, the troubles dealt by the teachers in adapting to the changes, and the effects of 

national language mastery on students, especially at school level. In addition, the rolling of the policy 

has actually upset a lot of Malaysians where they refuse to let their children study in English while 

disparaging their mother tongue (Zool et al., 2010). The real catalyst forcing the government to abolish 

this education reform ultimately comes from widespread opposition from many quarters and empirical 

studies that show where PPSMI disadvantages certain groups of students, widening the gap between 

urban and rural schools’ performance up to more than 40% (Lai & Lai, 2012).  

Nonetheless, the higher education system in Malaysia has taken it as their own responsibility to 

implement EMI in major science, law, and business courses (Del Campo et al., 2023; Huang, 2019). 

This may be due to the urgent calling of globalization, where they need to equip students with the 

necessary knowledge to compete internationally (Majid et al., 2012). However, not every university 

has chosen to implement the EMI practices and the real reason behind it has remained vague. Despite 

that, more research suggests that it may be due to insufficient resources, lack of English proficiency 

and training, or the absence of much needed push from relevant stakeholders (Md Yunus, 2017). 
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Hence, it is imperative that this study examines this situation closely and find out the real opinions of 

EMI students.   

Apart from that, there has been a lot of research done on EMI in many countries such as China and 

Japan (Shi & Kaur, 2024; Aizawa, 2018). These studies respectively focused on the lecturers’ teaching 

strategies of EMI and the relationship between policy and management in the classroom. 

Comprehensive research on Malaysia was also conducted but was more focused towards teachers’ 

qualifications and attitudes, as well as educational policy (Rahman, 2022; Nyoni et al. 2023). There is 

little research done to investigate from the students’ personal perspectives considering they are the 

ones undergoing the practices. Understanding the students’ experience is crucial for evaluating the 

effectiveness of the programs. While previous research has focused on institutional and pedagogical 

aspects, this study prioritizes the perspectives of UniSZA students to gain insights into their 

challenges, experiences, and overall satisfaction with EMI. Hence, this research aims to contribute to a 

more nuanced understanding of the impact of EMI on student learning and development. 

Research Questions  

In order to achieve the aims of this study, several research questions are formulated as follows:    

1. What is the perceived satisfaction of UniSZA students towards EMI practices in higher education? 

2. What are the challenges faced by the students currently undergoing the EMI practices?  

3. What are the students’ suggestions to improve the practices of EMI in higher education? 

 

LITERATURE REVIEW  

This study investigates the perceived satisfaction of UniSZA students with EMI practices, focusing on 

their experiences, challenges, and suggestions for improvement. EMI, as defined by Dafouz (2021), 

refers to the use of English for teaching academic subjects beyond English language courses 

themselves. This shift in the medium of instruction, as noted by Rose et al. (2019), has implications 

for both students and institutions. While Dearden (2023) highlighted the potential benefits of EMI for 

attracting international students and faculty, enhancing global visibility, and improving institutional 

rankings, the realities of EMI implementation are more complex. As acknowledged by Smit (2023), 

factors such as geographic location, educational levels, and the specific context of each institution 

significantly influence the success and challenges of EMI implementation. 

 

To understand the student perspective, this study draws on Gardner's Socio-educational Model of 

Second Language Acquisition. This model emphasizes the importance of both integrative and 

instrumental motivation in language learning (Gardner, 2010). Integrative motivation, characterized by 

a desire to connect with the target language community (Gardner, 2001), may influence students' 

satisfaction with EMI if they perceive it as a way to engage with English-speaking cultures. 

Instrumental motivation, driven by practical benefits such as career advancement (Gardner et al., 

1959) may also play a role in student engagement and satisfaction. By analyzing students’ responses 

through these motivational orientations, this study aims to gain a deeper understanding of their 

perspectives on EMI, including their challenges and suggestions for improvement. 

 

EMI in Global Contexts 

In the highly competitive market challenge, Japan is not an exception in expanding and broadening 

their universities’ global operations. They have also seen an increase in EMI programs and this rapid 

expansion has been aided by changes in their higher education legislation over the past ten years 

(Bradford & Brown, 2017). In 2014, Japan’s Ministry of Education, Culture, Sports, Science and 

Technology announced a large-investment initiative which was the Top Global University Project 

(TGUP), to internationalize higher education that implicitly signaled increased emphasis on EMI at 

Japanese universities (Aizawa & Rose, 2018). According to MEXT: Ministry of Education, Culture, 

Sports, Science and Technology (2014), the aim of this policy is to improve Japan's higher education 

system's competitiveness and international compatibility while giving top priority to supporting the 

world-class institutions of Japan’s universities. Many academic studies attempt to assess the probable 

impact of this policy on the English language education and anticipate potential difficulties related to 

the application of EMI behind the TGUP program in Japan (Curle et al., 2023). Thus far, research 

evidence (Bradford, 2018; Rose & McKinley, 2017) generally indicated that different stakeholders 
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such as students, lecturers, and policy makers interpret the administration of the TGUP initiative 

created by MEXT inconsistently in different case study contexts, indicating underlying difficulties 

arising from the provision and dissemination of EMI.  

 

Aside from Japan, the majority of schools in the People's Republic of China (PRC) use Standard 

Chinese as their medium of instructions. However, the English language is especially important for 

emerging economies like China, which is becoming more involved in international politics (Li, 2020). 

In 2001, the PRC Ministry of Education released recommendations to support the spread of English 

usage and to raise the calibre of post-secondary education. The Ministry of Education has given a 

national directive to increase EMI undergraduate programs from 5% to 10% at all state university 

programs by 2013 (Hu & Wu, 2020). There are a lot of academic studies done in order to assess 

China’s implementation of EMI practices and the scope includes a wide range of contexts from 

elementary, secondary, and tertiary levels of education. The studies’ goals are not limited to EMI but 

also touch upon teaching English, policy, and pedagogy practices in classrooms. For instance, there 

are studies focusing on teachers’ use of explicitness strategies in EMI, English language learning in 

tertiary EMI contexts, and also international students’ perception of EMI challenges in China (Yu & 

Kaur, 2024; Hu & Wu, 2020; He & Chiang, 2016). The results found from these research form a 

number of critical analyses and reviews that help to suggest improvement and suitable processes of 

EMI in China.   

 

EMI in Local Contexts  

According to Hiroyuki (2002), language contact often takes place in various political situations as 

imperialism, colonialism, annexation, and occupation where the language of the ruled meets that of the 

ruler and even after these political forms end, their effects may persist remarkably among the speakers 

of the dominated. In the 19th century, Malaya (refers to Malaysia) consisted of a plural society where 

each community existed side by side without any real integration but in a state of mutual 

accommodation. The Malays, Chinese and Indians basically lived separate lives with their own 

languages, cultures and religious practices and the British policy regarding education perpetuated this 

divide (Zakaria & Leinbach, 2019). The British administrators commenced the establishment of 

educational attempts as a result of their ethical approach as they aimed to educate all classes of people 

by founding English schools and Malay vernacular schools for Malay people (Ozay, n.d.). These 

initiatives were the very first steps of the developments of English and Bahasa Melayu as national and 

official languages in modern days.  

 

During independence, a bilingual system was later adopted where Malay was used for the arts subjects 

and English-medium was utilized for science and technology. The goal was for the bilingual system to 

become completely monolingual, using only Malay where this resulted in the local races to focus 

solely on their own languages while slowly renouncing English (Hassan, 2004). In 2002, the 

government decided to use English as the language of Science and Mathematics subjects at the 

primary school level to the matriculation known as Policy of Teaching Science and Mathematics in 

English (PPSMI). This policy was successfully implemented for nine years. Rashid et al. (2016) stated 

that the main aim behind the policy is to also enable the students to learn Mathematics and Science in 

its most significant lingua franca to prepare them to compete in the era of globalization, hence 

improving the standard of human capital in the country. After the abolishment of PPSMI in 2012, the 

reversion to Malay language for Science and Mathematics subjects took place in stages (Hassan, 

2004). However, the Education Ministry was fully aware of the importance of the English language 

where a policy of dignifying Bahasa Melayu and strengthening English language usage (MBMMBI) 

was implemented at the same time. The MBMMBI policy aims to ensure the use of Malay language as 

a medium of communication in all schools, and to ensure that each child can master both Malay and 

English languages well. 
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METHODOLOGY 

A case study research design was utilized in this research. A case study is a type of research 

methodology used to produce a comprehensive understanding of a complicated problem in its actual 

setting (Crowe et al., 2019). A descriptive case study is an in-depth analysis of a single bounded 

system, such as classroom, program, or school district (Merriam, 2010). Hence, this case study was 

used to provide detailed justifications of EMI as a significant higher education program in Malaysia. 

This study gathered qualitative data via purposive sampling, selecting samples based on specific 

criteria. In this instance, they must be engaged in EMI practices within their higher education studies 

at UniSZA and are now enrolled in courses pertaining to science, technology, law, or business. The 

samples were not restricted to a single faculty. They were selected from many disciplines to enable the 

synthesis of outcomes within a broader framework of knowledge. In this study, a semi-structured 

interview was used to gather data from the samples. A semi-structured interview is a combination of 

structured and unstructured interviews where some of the questions are planned, but some others are 

not (George, 2022). Apart from that, the interview was conducted in a Focus Group Discussion (FGD) 

session. FGD is a type of qualitative research method and data gathering approach where a moderator 

leads a carefully chosen group of people in a thorough discussion on a particular topic or issue in the 

process of interacting with various participants' attitudes, perspectives, knowledge, experiences, and 

behaviors (Van Eeuwijk & Angehrn, 2017). To add, the session was audio recorded fully in the course 

of discussion as evidence to ensure accurate translation of data when transcribing.  

 

This study was conducted for the duration of three months from October 2024 until January 2025 

according to the stipulated time of the Final Year Project (FYP) for undergraduates UniSZA. The 

samples were approached in November for an FGD session. A date was locked according to their 

availability. However, the session was done online through Webex due to the unfortunate 

circumstance of flood befalling the area of Terengganu and Kelantan, where the respondents were not 

advised to come back to campus at the time. The data was collected in a one-and-a-half-hour session, 

complete with a transcription of text. After that, potential codes and themes were brainstormed. The 

codes and themes are essential to the making of initial statements that will be refined into a final 

model of thematic analysis (Chawla & Wood, 2021). Thematic analysis is a type of analysis that is 

employed to analyse classifications and present themes (patterns) that relate to the data (Caufield, 

2023). This analysis includes a series of steps, including keyword and quotation selection, coding, 

theming, interpretation, and model development (Naeem, et al., 2023). In addition, the data was 

analyzed inductively. In thematic analysis, an inductive approach is a data-driven exploration that 

begins with a set of empirical observations, seeking patterns in those observations, and then theorizing 

about those patterns (Delve & Limpaecher, 2024). The thematic analysis process explains the findings 

categorised into several codes and themes and provides discussion according to their pattern of 

observation. The respondents include four speakers who are currently undertaking law, business, and 

science related courses in UniSZA. They will be representing their respective faculties which are 

Faculty of Law and International Relations (FUHA), Faculty of Business Management (FPP), and 

Faculty of Innovative Design and Technology (FRIT). Crucial transcriptions from the respondents will 

also be put as evidence to serve as clear examples. The findings are categorised according to three 

sections as followed from the interview; (1) satisfaction of UniSZA students towards EMI, (2) 

challenges of UniSZA students in learning content knowledge with EMI, (3) students’ suggestions of 

improvement towards EMI. 

 

FINDINGS AND DISCUSSIONS  

 

Satisfaction of UniSZA Students towards EMI 

 

A. Students’ General Understanding on EMI 

This question centers on the respondents’ understanding of EMI. All respondents admitted that they 

have a general understanding of EMI. However, their understanding borders on unconscious practice 

and conscious discovery. This means that they are experiencing EMI without knowing its details. They 

speak in English during class, without actively thinking about the corresponding linguistics skills. Two 

respondents stated; 
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“For EMI, I didn't have any idea what it is, but I believe I experienced EMI without even knowing the 

terms.” – (Speaker 1: FUHA) 

 

“Actually, this is my first time hearing about EMI. But I think EMI is something that we use in the 

classroom.” – (Speaker 2: FPP) 

 

These answers lead to the ideation of two themes respectively which are implicit learning and tacit 

knowledge. Learning that takes place without conscious knowledge or purpose is known as implicit 

learning and it is similar to learning things ‘under the radar’ without making an effort to commit rules 

to memory or comprehend how they operate (Seger, 1994). Meanwhile, a person's experience-based 

knowledge, skills, and abilities that are frequently hard to express verbally or in any other way are 

referred to as tacit knowledge (Oragui, 2024). In this case, the respondents admitted to having a tacit 

knowledge regarding EMI although it barely scratches the surface and they also revealed that they are 

experiencing an implicit language learning process throughout their studies all the while acquiring the 

content information. 

 

B. Students’ General Perspectives on EMI 

In regard to the respondents’ general perspectives on EMI, it is imperative to say they all agreed that 

the use of EMI is justified due to several benefits it can bring. First, a respondent stated that learning 

their course content in English can help them access the global knowledge and resources; 

 

“Overall, I think it's justified even for the fact that it comes from outside countries. Because in the end 

it can add to our knowledge.’’ – (Speaker 2: FPP) 

 

Another respondent reported a specific example of her situation in FUHA, saying that the Law of 

Malaysia is actually an adaptation from a global source, reinforcing the previous speaker’s idea; 

 

“Actually, Malaysia’s law is adapted from Common Law, which originated from the western powers. 

So that's why I said for certain cases, they have English original versions, and the judgements and 

court decisions are actually in English.” – (Speaker 1: FUHA) 

 

Another respondent gave a detailed example of the situation in another faculty. She stated that as a 

student of Bachelor of Business Administration (Risk Management & Takaful), learning in English is 

crucial to help them in building their own business in the future due to the intricate relationship 

between local and global finance. This is in line with Abdedaim (2024) who supported this point by 

saying that EMI is viewed as a means of fostering critical movements to oppose linguistic and cultural 

isolation as well as transforming students into global language users. The main point that can be cross-

checked here should be the essential preparation for international engagement; 

 

“In order to grow the business, we have to learn English, our growth will have to do with the 

interactions with the other countries, so English is very important.’’ – (Speaker 3: FPP) 

 

From the data above, it can be said that the general perceptions of UniSZA students towards EMI is 

good. In regard to Gardner and Lambert’s hypothesis on motivation, the respondents generally have a 

practical reason as to why they think so. Their instrumental orientation borders on the benefits that 

EMI may offer in terms of managing upcoming business engagements and learning new, worldwide 

information. In this way, their language behaviour is predicted to be initiated with the intention to 

acquire clear-cut goals. According to Gardner (2001) language behavior is initiated by the intent to 

communicate information and reinforcement occurs when the responses produce a desired end. In the 

end, the respondents do have a good perception towards EMI as they can use this medium of 

instructions to reach long-term pragmatic aims.  

 

C. Students’ Specific Opinions on EMI 

The students’ specific opinions on EMI differs in range of positive to negative according to certain 

situations. Firstly, most agreed that EMI practices can help in language enhancement. This is a 

positive opinion regarding EMI since all respondents stated that EMI can help improve their English 
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proficiency. Moreover, another respondent explicitly mentioned that her English speaking skills are 

greatly enhanced by the EMI practices along with her own knowledge of vocabulary; 

 

“I think, when I learn in English, I can improve my English.” – (Speaker 1: FUHA) 

 

“The positive side is that when we use English in class, it can improve our skills to communicate with 

people in English. We can also learn about new vocabulary.” – (Speaker 2: FPP) 

 

In addition, another positive opinion regarding EMI focuses on the fact that it is one of the most 

important foundations for future success. One respondent from FPP admitted that having learned her 

subjects in English makes her confident for the preparation of future challenges like careers or studies. 

This is synonymous with research findings from Huang & Curle (2021) where they found that having 

more job options either in terms of the companies they can work for or the ability to work in fields 

unrelated to finance is another advantage of EMI aside from improving English proficiency; 

 

“It's good because it might help me practice English and prepare for other situations where English is 

important, like in a job or further studies.” – (Speaker 3: FPP) 

 

From the above data, it can be said that the respondents have a very explicit perspective that EMI can 

help them through practical adjustments such as improving personal language skills and preparing for 

future careers or studies. These instances of motivation fall under instrumental orientation where they 

basically have reasonable goals and reasons as to why they think EMI is essential. However, there was 

a respondent from FRIT who admitted to having a positive impression on English personally and 

claimed that EMI is a very good approach to enhance language proficiency. He clearly exhibited 

himself as one of those of who are integratively motivated; 

 

“For me, I really do love the language. I always talk with my parents and family in English so I don’t 

think it's difficult for me, personally. Everything is good enough and my proficiency also improves 

over time with EMI.” – (Speaker 4: FRIT) 

 

In contrast to the positive instances above, some respondents also remarked that EMI practices can 

also be negative. For example, one respondent admitted that while learning her subjects in English 

does help her master the language, it can also potentially hinder her understanding in content 

knowledge. Another respondent also echoed her by adding that EMI in the classroom can make some 

students who are not confident in their language skill to be withdrawn from content acquisition; 

 

“Sometimes in the class, there are words that we don't understand no matter how we try to think about 

it. Like new words, for example, we hear them for the first time. So it’s hard for us to understand the 

lecture.” – (Speaker 2: FPP) 

 

“It could be bad, hard I mean, if the English is too advanced or if students are not confident in their 

language skill.” – (Speaker 3: FPP) 

 

Additionally, there was an astounding experience by the respondent from FUHA who recounted her 

own experience when undergoing EMI practices. In her specific circumstance, she shared that she has 

faced some challenges in bridging theory and practice during and after her internship programs. She 

mentioned that as a law student who interned twice in between semesters, the theory learned through 

EMI and the practical application in the court (first internship) and law firm (second internship) bear 

huge gaps in the language use. She contended that the Constitution of Malaysia allows only the use of 

Malay language when presenting a case in court as it is the highest and honourable first language in 

Malaysia; 

 

“Somehow it brings us confusion because we learn all of our subjects in English. But in practice, 

because we already had internships twice, we used Malay during these internships. Even, like, within 

our Constitution, we put Malay language as the highest and the most common practice. So in our 
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Malaysian court, we must use Malay. Even if you read all of the decided cases, they have judgments 

and so on, they are mostly in Malay.” – (Speaker 1: FUHA) 

 

Challenges of UniSZA Students in Learning Content Knowledge with EMI 

 

A. Difficulties of Learning Subjects in EMI 

According to the respondents, all agreed that the most challenging struggle in learning their subjects in 

English is the fact that their personal understanding of the language itself is lacking. Some respondents 

admitted to having poor mastery of English grammar and another respondent mentioned her own 

limited knowledge of English vocabularies; 

 

“Our own understanding is the problem.” – (Speaker 1: FUHA) 

 

“I have limited vocabulary and my grammar is bad.” – (Speaker 2: FPP) 

 

“But sometimes there are words that are very hard to pick up. There are even words that we've never 

heard before.” – (Speaker 4: FRIT) 

 

Due to this glaring difficulty, the respondents’ learning progress in the classroom becomes much 

harder and slower. This is due to the effect of linguistic challenges such as English vocabulary, 

grammar, listening, and reading skills being not up to par to handle the academic content delivered in 

English, resulting in the struggles to understand lectures, readings, and assignments (Zhou et al., 

2023). According to Hull (2018) vocabulary gaps are lacking knowledge of repertoire of important 

phrases and ideas related to the subject matter leading to difficulties in reading, writing, and overall 

comprehension. Grammatical errors on the other hand, are parts of a text that do not follow standard 

grammar rules including errors involving parts of speech, word order, subject/verb agreement, and 

verb tense consistency (Calderwood, 2023). Due to the influence and combination of these two, the 

respondents will also face problems in both listening and reading comprehension when learning their 

subjects with EMI. One evidence that supports this statement is a recount from a respondent where she 

mentioned having taken much time and effort to translate documents and assignments; 

 

“For us to interpret or translate some kind of document or terms is a bit hard to do in real life. It’s not 

that hard. But it takes time.” – (Speaker 1: FUHA) 

 

B. Internal and External Factors Influencing Students’ Difficulties 

According to Mirhadizadeh (2016) the elements that exist within and outside of every individual are 

commonly referred to as internal and external factors. Internal factors originate from within a person 

and are under their control such as ideas and feelings (Martinez & Shaker, 2021). Meanwhile, things 

that come from a person’s environment are known as external factors such as expectations from 

friends and family, gender or cultural norms, family duties, and teaching practices (Martinez & 

Shaker, 2021). Most of the respondents agreed that they are influenced by internal factors a lot more 

times than external ones. They agreed that they have poor self-confidence when learning their subjects 

in English, especially in a setting where public speaking or presentations are involved. This factor falls 

under affective and motivational challenges where they are associated with the attitudes, sentiments, 

and emotions of a student towards education and can be seen as a ‘filter’ that prevents or impedes 

learning (Bao & Liu, 2021). Another respondent mentioned that apart from public speaking, doing the 

drafting or assignments is also a cause of concern. Furthermore, one added that she is not motivated to 

learn English, resulting in a lack of effort made. Another respondent mentioned having felt frustrated 

when she was not able to follow the lesson; 

 

“It's more to do with internal factors like self-confidence, actually. Because, we might know the word 

in Malay, but when we want to deliver it’s kind of stuck. Maybe because we're too used with the 

phrase in Malay.’’ – (Speaker 2: FPP) 
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“Even, like, not in regards to public speaking, we have to do the drafting and everything. We find it 

difficult to proceed and we might be thinking, does it sound legal? Is it appropriate enough?” – 

(Speaker 1: FUHA) 

 

“I feel like my English is not strong enough. Especially in technical terms. Sometimes, the language is 

too advanced and I become lost. It makes me feel frustrated with my studies.” – (Speaker 3: FPP) 

 

“Sometimes it's because of ourselves and our thinking. Maybe we are too lazy to learn English, 

especially outside the classroom, we don’t practice enough.” – (Speaker 4: FRIT) 

 

On the other hand, in regard to external factors, the respondents agreed that inconsistent language 

exposure can cause them to have a hard time learning subjects in English. The respondents stated that 

their lecturers sometimes are not strict with themselves and their students where they inconsistently 

use English, Malay, and even the form of colloquial English-based creole Manglish during the lesson.  

According to Yusof et al. (2023) Manglish has changed from pidgin to creole as a result of British 

colonialism's historical influence and is not a standard language in Malaysia. The respondents found 

this situation hard to adapt to since what they learn is content knowledge that is standardised and 

fixed; 

  

‘‘Sometimes they teach in English, sometimes in Malay, but most of them use English.’’ – (Speaker 4: 

FRIT) 

 

‘‘They use English most of the time, and Manglish also.’’ – (Speaker 2: FPP) 

 

‘‘Manglish, they speak in Malay too.’’ – (Speaker 3: FPP) 

 

In regard to language inconsistency, there is one specific recount from the respondent from FUHA. 

She mentioned that apart from herself, her other classmates who are currently final year students are 

having a hard time following their theoretical lesson plans. According to her, final year law students 

are taught by practicing lawyers who are already working in the industry. These lawyers are those who 

abide by the Constitution where they commonly use Malay in court. Hence, they practically also 

utilize the Malay language when teaching, causing huge confusion to this respondent and her 

classmates since they have been taught in English from very the first year; 

 

“Yes. Inconsistency. And then recently, we had a quiz, but during our final year, we are taught by 

practicing lawyers. All of them. They all use Malay and very rarely use English but we’re already 

used to EMI right? So, from here there's a glitch in transition. We learned from them in Malay but 

then the quiz was in English. It was so confusing.” – (Speaker 1: FUHA) 

 

Inconsistent exposure in the target language can cause a learner to have insufficient input to store 

inside their cognitives. This is related to research done by Kozhevnikova (2019) where she mentioned 

that one of the biggest challenges a learner faces is expanding their vocabulary hence, it is important 

for learners to reencounter words in original contexts. Thornbury (2002) asserted that in order to 

organize students’ mental vocabulary, they have to actively participate in the process of gaining an 

understanding of meaning, where students require specific assignments whereby they must be exposed 

to words on several occasions consistently on multiple exposures. 

 

Besides that, some respondents also mentioned the importance of clear and simple explanations from 

the lecturers. They contended that they sometimes cannot follow the lesson when the lecturers use a 

complex form of language construction and speak too fast when explaining the content knowledge. 

According to Chugani (2024), making teaching and assignment instructions simpler will improve 

student comprehension and engagement with the materials and their cognitive load may be reduced by 

utilising language that is clear, concise, and straightforward; 
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“So, I find it hard to understand when the lecturer is teaching. Like what happened today, when my 

lecturer used complicated words and spoke too fast. It makes it harder for me to catch up.” – (Speaker 

3: FPP) 

 

“When the lecturer uses complex sentences, they don't explain them in simple terms. For example, like 

what happened in our Risk Management class, our lecturer was a particular person. When he used 

complicated words, he re-explained them in simple terms so this is actually good. He provided us with 

explanations.” – (Speaker 2: FPP) 

 

Students’ Suggestions of Improvement towards EMInti                

 

A. Enhance Bilingual Resources and Accessibility 

Through the discussion with the respondents, most of them agreed that the most anticipated 

improvement that can be done with EMI is by enhancing bilingual resources and accessibility from the 

educators’ side. In regard to resources, most respondents welcomed the access to bilingual resources 

like textbooks, notes, and slides to facilitate bilingual education. The term ‘‘bilingual education’’ as 

used by Cambridge, describes the use of two or more languages as teaching languages for content 

subjects like history or science (Cambridge Assessment International Education, 2017). This can 

emphasise the need for resources and teaching strategies that can bridge the language gap and 

facilitate comprehension for the students. For example, providing bilingual resources in both the 

mother tongue language as well as English can help students connect new concepts presented in 

English to their existing linguistic knowledge. This is synonymous with Benson (2002) where he 

mentioned that students can learn subject disciplines and build literacy skills by using their mother 

tongue in the classroom, which lays the foundation for developing their second language proficiency 

at the same time; 

 

“And then, maybe some of the lecturers or the practitioners can provide bilingual resources like 

notebooks. It's like if they want to provide English ones, they have notes with certain terms that are 

commonly used in Malay. We can add the translation as well at the bottom so we'll be familiar with it 

as we go through the lessons.” – (Speaker 1: FUHA) 

 

On the other hand, bilingual accessibility here has a deeper meaning which leans towards language 

accessibility, a term that exists to cater to Limited English Proficiency (LEP) people (Marco, 2023). 

According to the United States’ Federal Coordination and Compliance Section (2011), LEP people 

include those for whom English is not their first language, students who lack proficiency in the 

English language, and adult immigrants with poor English proficiency. In the specific case of this 

study, bilingual accessibility specifically refers to students who lack English proficiency and should be 

given access to talk, learn, and do something in their mother tongue in a situation where they cannot 

communicate well in English. For instance, students can be given a website link that can be redirected 

to translate the page of the content to any chosen language (Myers, 2023). This suggestion is 

especially critical in regard to courses related to law which have many professional terms, codes, and 

jargons that are hard to understand through simple lesson plans.  

 

B. Promote Effective Language Practice and Application 

Another suggestion of improvement is to promote effective language practice and application in the 

classroom. Some respondents believed that educators should enforce English-only speaking practice 

during class, especially in regard to courses related to finance and science. This discipline is crucial as 

it can help students become immersed in the target language so that they can get used to it swiftly. 

Immersion here involves exposing students to the language in real-world situations where it can help 

students improve their language speaking skills and cultural understanding (Baklazhenko, 2024). 

According to Galloway (2017) the reason why the mother tongue is not restricted to be used in an EMI 

setting is because many faculty members are of the opinion that EMI is just a means of teaching the 

material as the primary objective, not the language itself. Lecturers especially, do not consider the 

occasional use of the students’ mother tongue to be harmful to their learning. However, the 

respondents believed otherwise. They think that their lecturers should be stricter with the use of 
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English during classes so that they can become motivated to put it into practice inside and outside of 

the classrooms; 

 

“In regards to my course, maybe in class, everyone should use English fully. It doesn't matter outside 

of the class because that can be fostered over time. Instead, we should focus on practicing speaking in 

English so that we can improve our speaking skills.” – (Speaker 2: FPP) 

 

“Between friends and lecturers, or when we want to ask questions, we ask them in English only. We 

put restrictions on other languages apart from English.” – (Speaker 3: FPP) 

 

Aside from that, educators should also promote the application of Content and Language Integrated 

Learning (CLIL). The CLIL approach incorporates content into language instruction where students 

are also gaining knowledge of other subjects because it allows them to acquire both language and 

subject-area expertise (Le & Nguyen, 2022). The major difference between CLIL and EMI lies in the 

outcome of the approach, where CLIL focuses on both content and language acquisition while EMI 

solely focuses only on content acquisition (Lee et al., 2023). According to research by Sudarso et al. 

(2024) incorporating CLIL can bring many benefits towards students' learning which include language 

proficiency enhancement, content knowledge improvement, motivation and engagement, and 

cognitive skills. Thus, it is imperative to implement CLIL along with EMI as it can bring advantages 

to students in regard to intercultural and communication skills. To do this, lecturers should refrain 

from the idea that teaching content knowledge with EMI stays within the boundaries of content 

acquisition. Instead, they should prepare themselves to become highly sufficient as qualified educators 

who have a complete set of knowledge in English and other subjects.  

 

C. Adapt Pedagogy and Assessment for EMI Students 

A teaching approach known as pedagogy involves instructors imparting knowledge both theoretically 

and practically where their teaching views and their knowledge of culture and various learning styles 

influence their pedagogy (University of Minnesota, 2023). Simply said, pedagogy is related to 

teaching strategies from educators’ side aimed towards their students in order to facilitate deeper 

understanding and comprehension. There are many ways for educators to adapt pedagogy suitable in 

EMI settings. One best way is by focusing on pre-teaching strategy. Shrouder (2023) mentioned that 

this teaching method is used to expose students to new concepts before they are covered in detail in 

class. This is especially beneficial in EMI where students can get used to some vocabularies that are 

subject-specific before they encounter them (Beck et al., 2013). For example, educators can provide 

glossaries and summaries as support materials to aid comprehension before a lesson begins. Another 

strategy is interactive learning where educators encourage active participation in the classroom 

between students. This is beneficial in improving students’ soft skills where they encounter problem-

solving exercises that encourage them to apply critical thinking abilities to resolve academic problems 

(Blyznyuk & Kachak, 2024). Another strategy is to provide question-and-answer sessions. It is 

essential for educators to regularly investigate students’ understanding in EMI practices and find out if 

they have any questions that need to be addressed. By putting ideas into words that would otherwise 

go unspoken, questions aid in students' retention of the content (Cornell University, 2024). In the case 

of EMI, questions can also become a medium of practice for them to speak in English and improve 

their proficiency in the language itself.  

 

Aside from that, assessment is also important in EMI practices. According to Winna and Sabarun 

(2023) language assessment is the practice of using standardized exams and observations to gauge a 

person's level of language proficiency as it allows both teachers and students to obtain insightful 

feedback and track a student's progress. Assessment can be utilized in EMI with several approaches 

such as formative assignments and oral presentations. Formative assignments can help students 

develop their capacity for self-regulation by helping them take an active role in their education by 

following several steps in adherence to a specific timeline (Xiao & Yang, 2019). Oral presentations 

allow students to demonstrate their knowledge and serve as a reference instructor based on their 

understanding (Tsang, 2020 as cited in Ati & Parmawati, 2022). In this way, educators can predict 

students’ level of understanding in content knowledge as well as their language proficiency. Both 
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assessments should be implemented by qualified educators who have both content and English 

mastery so that the objective of EMI learning can be truly assessed. 

 

CONCLUSION  

This study seeks to investigate the perspectives of UniSZA students towards EMI practices in higher 

education, especially in regard to their perceived satisfaction and the difficulties they face during the 

lessons. This study also recommends several improvements that are suggested by the students 

themselves as the ones undergoing the practices, making this study critical and essential to be taken 

into consideration in terms of pedagogy and strategies by faculty members. This study is especially 

conducted with different faculties in mind, so as to gather a wide range of details and situations 

according to students’ differing experiences. There are four respondents currently undergoing EMI 

practices that are interviewed, which respectively represent the faculties; FUHA, FPP, and FRIT. This 

study is conducted in a qualitative approach, with a Focus Group Discussion (FGD) session. This 

approach is done with the intention to dig deeper into the thoughts of the students to understand their 

opinions and justify their perceptions towards EMI on a personal level. 

 

To specify, the first objective of this study is to understand the perceived satisfaction of UniSZA 

students towards EMI. In doing so, this study will be able to shed light onto the students’ point of 

view. They will be able to express what they truly think about the practices in general. Furthermore, 

the students can recall specific circumstances of EMI that are memorable and essential. This study can 

also take note of some positive and negative codes regarding EMI from the students’ recount for 

detailed distinctions. The second objective is to find out the difficulties experienced by the students 

when they are undergoing the practices. With this, the challenging aspects of EMI can be dug out to be 

examined thoroughly. Accordingly, different faculties exhibit different situations so the contexts of 

difficulties vary from each student following the courses they are taking. Lastly, the third objective is 

to find out some suggestions for improvement that can be implemented. These suggestions are ones 

that are expressed by the students and can be taken into consideration for long-term pedagogical 

purposes. The suggestions can be used amidst all EMI settings but there are specific ideas that some 

students are hoping to experience, with their respective courses and faculties in mind. 

 

 
REFERENCES  

 

Abdedaim, K. (2024). Impacts of English Medium Instruction on learning outcomes. The 2nd National 

Conference on the Future of Education and English Language Policies in Algeria. 

https://www.researchgate.net/publication/378315387_Title_Impacts_of_English_Medium_Ins

truction_on_Learning_Outcomes 

Aizawa, I., & Rose, H. (2018). An analysis of Japan’s English as medium of instruction initiatives 

within higher education: the gap between meso-level policy and micro-level practice. Higher 

Education, 77(6), 1125–1142. https://doi.org/10.1007/s10734-018-0323-5 

Ati, A., & Parmawati, A. (2022). The use of oral presentation in teaching English to improve students 

speaking skill. Project (Professional Journal of English Education), 5(2), 300. 

https://doi.org/10.22460/project.v5i2.p300-305 

Baklazhenko, Y. (2024). EMI and immersive language teaching at Technical Tertiary School of 

Ukraine: Readiness of students and teachers assessment. XLinguae, 17(1), 84–93. 

https://doi.org/10.18355/xl.2024.17.01.06 

Bao, Y., & Liu, S. (2021). The influence of affective factors in second language acquisition on foreign 

language teaching. Open Journal of Social Sciences, 09(03), 463–470. 

https://doi.org/10.4236/jss.2021.93030 

Barnard, R., & Hasim, Z. (2018). English Medium Instruction Programmes. Routledge. 

Beck, I. L., McKeown, M. G., & Kucan, L. (2013). Bringing words to life, second edition: robust 

vocabulary instruction. Guilford Publications, Incorporated. 

Benson, C. J. (2002). Real and potential benefits of bilingual programmes in developing countries. 

International Journal of Bilingual Education and Bilingualism, 5(6), 303–317. 

https://doi.org/10.1080/13670050208667764 

Bhatia, J. (2023, November 22). What are the 6 main ethical issues in research? SKILLS. 

https://www.researchgate.net/publication/378315387_Title_Impacts_of_English_Medium_Instruction_on_Learning_Outcomes
https://www.researchgate.net/publication/378315387_Title_Impacts_of_English_Medium_Instruction_on_Learning_Outcomes
https://doi.org/10.1007/s10734-018-0323-5
https://doi.org/10.22460/project.v5i2.p300-305
https://doi.org/10.18355/xl.2024.17.01.06
https://doi.org/10.4236/jss.2021.93030
https://doi.org/10.1080/13670050208667764


                                                                                                            e-JURNAL PENYELIDIKAN DAN INOVASI VOL.12 NO. 1 
      2025 

 

53 

 

https://pwskills.com/blog/what-are-the-6-main-ethical-issues-in-research/ 

Blyznyuk, T., & Kachak, T. (2024). Benefits of interactive learning for students’ critical thinking 

skills improvement. Journal of Vasyl Stefanyk Precarpathian National University, 11(1), 94–

102. https://doi.org/10.15330/jpnu.11.1.94-102 

Bradford, A., & Brown, H. G. (2017). Introduction: English-Medium Instruction in Japanese higher 

education. https://doi.org/10.21832/9781783098958-003 

Budairi, A. (2019). Traces of linguistic imperialism enacted through discursive strategies in ELT 

textbooks in Indonesia. English Language Teaching Educational Journal, 1(2), 49. 

https://doi.org/10.12928/eltej.v1i2.581 

Calderwood, B. (2023). Grammatical errors overview & examples. Study.com. 

https://study.com/learn/lesson/grammatical-errors-overview-examples-common-mistakes.html 

Cambridge Assessment International Education. (2017). Bilingual learners and bilingual education. 

https://www.cambridgeinternational.org/Images/271190-bilingual-learners-and-bilingual-

education.pdf 

Chawla, T., & Wood, J. (2021). Thematic analysis - an overview. Sciencedirect.com. 

https://www.sciencedirect.com/topics/social-sciences/thematic-analysis 

Chugani, R. (2024, September 15). 10 strategies to help struggling English Language Learners - 

BridgeUniverse - TEFL Blog, News, Tips & Resources. BridgeUniverse - TEFL Blog, News, 

Tips & Resources. https://bridge.edu/tefl/blog/help-struggling-english-language-learners/ 

Commonly Asked Questions and Answers Regarding Limited English Proficient (LEP) Individuals. 

(2011). Federal Coordination and Compliance Section. 

https://www.lep.gov/sites/lep/files/media/document/2020-

03/042511_QA_LEP_General_0.pdf 

Cornell University. (2024). Using effective questions to engage students | Center for Teaching 

Innovation. Cornell.edu. https://teaching.cornell.edu/teaching-resources/engaging-

students/using-effective-questions-engage-students 

Corradi, A. (2017, April 25). The linguistic colonialism of English. Brown Political Review. 

https://brownpoliticalreview.org/2017/04/linguistic-colonialism-english/ 

Crowe, S., Cresswell, K., Robertson, A., Huby, G., Avery, A., & Sheikh, A. (2019). The case study 

approach. BMC Medical Research Methodology, 11(1). NCBI. https://doi.org/10.1186/1471-

2288-11-100 

Curle, S., Lin, Y., & Aizawa, I. (2023). English medium instruction in Japan. Routledge EBooks, 33–

47. https://doi.org/10.4324/9781003173120-4 

Dafouz, E. M. (2021). Crossing disciplinary boundaries: English-Medium Education (EME) meets 

English for Specific Purposes (ESP). Ibérica, 41, 13–38. https://doi.org/10.17398/2340-

2784.41.13 

Dearden, J. (2023, April 7). What is English Medium Instruction (EMI)? Oxford EMI. 

https://oxfordemi.co.uk/what-is-english-medium-instruction/ 

Del Campo, C., Grande, E. U., & Pascual-Ezama, D. (2023). Internationalizing the Business School: A 

Comparative Analysis of English-medium and Spanish-medium instruction impact on student 

performance. Evaluation and Program Planning, 102279. 

https://doi.org/10.1016/j.evalprogplan.2023.102279 

Delve, L., & Limpaecher, A. (2024, March 1). Inductive thematic analysis and deductive thematic 

analysis in qualitative research. Delve. https://delvetool.com/blog/inductive-deductive-

thematic-analysis 

Dyvik, E. (2023, June 16). Most spoken languages in the world. Statista. 

https://www.statista.com/statistics/266808/the-most-spoken-languages-worldwide/ 

Fairclough, N. (1992). Discourse and text: linguistic and intertextual analysis within discourse 

analysis. Discourse & Society, 3(2), 193–217. 

Galloway, N. (2017). How effective is English as a medium of instruction (EMI)? | British Council. 

Britishcouncil.org. https://www.britishcouncil.org/voices-magazine/how-effective-english-

medium-instruction-emi 

Gardner, R. C. (1968). Attitudes and motivation: Their role in second-language acquisition. TESOL 

Quarterly, 2(3), 141–150. https://doi.org/10.2307/3585571 

Gardner, R. C. (2001). Integrative motivation: Past, present and future. 

https://publish.uwo.ca/~gardner/docs/GardnerPublicLecture1.pdf 

https://pwskills.com/blog/what-are-the-6-main-ethical-issues-in-research/
https://doi.org/10.15330/jpnu.11.1.94-102
https://doi.org/10.21832/9781783098958-003
https://doi.org/10.12928/eltej.v1i2.581
https://study.com/learn/lesson/grammatical-errors-overview-examples-common-mistakes.html
https://www.cambridgeinternational.org/Images/271190-bilingual-learners-and-bilingual-education.pdf
https://www.cambridgeinternational.org/Images/271190-bilingual-learners-and-bilingual-education.pdf
https://www.sciencedirect.com/topics/social-sciences/thematic-analysis
https://bridge.edu/tefl/blog/help-struggling-english-language-learners/
https://www.lep.gov/sites/lep/files/media/document/2020-03/042511_QA_LEP_General_0.pdf
https://www.lep.gov/sites/lep/files/media/document/2020-03/042511_QA_LEP_General_0.pdf
https://teaching.cornell.edu/teaching-resources/engaging-students/using-effective-questions-engage-students
https://teaching.cornell.edu/teaching-resources/engaging-students/using-effective-questions-engage-students
https://brownpoliticalreview.org/2017/04/linguistic-colonialism-english/
https://doi.org/10.1186/1471-2288-11-100
https://doi.org/10.1186/1471-2288-11-100
https://doi.org/10.4324/9781003173120-4
https://doi.org/10.17398/2340-2784.41.13
https://doi.org/10.17398/2340-2784.41.13
https://oxfordemi.co.uk/what-is-english-medium-instruction/
https://doi.org/10.1016/j.evalprogplan.2023.102279
https://delvetool.com/blog/inductive-deductive-thematic-analysis
https://delvetool.com/blog/inductive-deductive-thematic-analysis
https://www.statista.com/statistics/266808/the-most-spoken-languages-worldwide/
https://www.britishcouncil.org/voices-magazine/how-effective-english-medium-instruction-emi
https://www.britishcouncil.org/voices-magazine/how-effective-english-medium-instruction-emi
https://doi.org/10.2307/3585571
https://publish.uwo.ca/~gardner/docs/GardnerPublicLecture1.pdf


                                                                                                            e-JURNAL PENYELIDIKAN DAN INOVASI VOL.12 NO. 1 
      2025 

 

54 

 

Gardner, R. C. (2010). Motivation and second language acquisition: the socio-educational model. 

Peter Lang. 

Gardner, R. C. (2024). Motivation and second language acquisition. Google Books. 

https://books.google.com.my/books?id=Ky15oSCIfLwC&printsec=frontcover&source=gbs_at

b#v=onepage&q&f=false 

George, T. (2022, January 27). Semi-structured interview | Definition, guide & examples. Scribbr. 

https://www.scribbr.com/methodology/semi-structured-

interview/#:~:text=of%20interviews%20are%3A- 

Hassan, A. (2004). One hundred years of language planning in Malaysia: Looking ahead to the future. 

Language in India. http://www.languageinindia.com/nov2004/abdulla2.html 

He, J.-J., & Chiang, S.-Y. (2016). Challenges to English-medium instruction (EMI) for international 

students in China: A learners’ perspective. English Today, 32(4), 63–67. 

https://doi.org/10.1017/s0266078416000390 

Hecker, J. (n.d.). Exploring the Power of Cases studies & Research Insights. ATLAS.ti. 

https://atlasti.com/guides/qualitative-research-guide-part-1/case-studies 

Hecker, J., & Kalpokas, N. (2024). Preserving privacy and confidentiality in research. ATLAS.ti. 

https://atlasti.com/guides/qualitative-research-guide-part-1/confidentiality-privacy-research 

Hiroyuki, M. (2002). Colonial language policies and their effects. https://www.linguapax.org/wp-

content/uploads/2015/07/CMPL2002_T1_MHiroyuki.pdf 

Hu, J., & Wu, P. (2020). Understanding English language learning in tertiary English-medium 

instruction contexts in China. System, 93, 102305. 

https://doi.org/10.1016/j.system.2020.102305 

Huang, H., & Curle, S. (2021). Higher education medium of instruction and career prospects: an 

exploration of current and graduated Chinese students’ perceptions. Journal of Education and 

Work, 34(3), 331–343. https://doi.org/10.1080/13639080.2021.1922617 

Huang, Y. P. (2019). English-medium instruction in law and the humanities in higher education: the 

role of teacher identity. Higher Education Research & Development, 38(6), 1183–1196. 

https://doi.org/10.1080/07294360.2019.1621269 

Huiling, M., & Ismail, L. (2022). Exploring international post-graduate students’ speaking experiences 

in an English as a Medium of Instruction (EMI) Context. International Journal of Learning, 

Teaching and Educational Research, 21(9), 1–16. https://doi.org/10.26803/ijlter.21.9.1 

Hull, C. (2018). Vocabulary: The gap and knowledge. Chiltern Teaching School Hub. 

https://www.teaching-school.co.uk/News/Vocabulary-The-Gap-and-Knowledge/ 

Isa, Z., Zakaria, A. M., Azlan, M. I., Noorani, M. S. Md., Majid, N., Ismail, H., Jaaman, S. H., Darus, 

M., Nazar, R. M., Ramli, S. N. M., Suradi, N. R. M., Rambely, A. S., Ahmad, R. R., Din, U. 

K. S., Shahabuddin, F. A., Ismail, W. R., Mamat, N. J. Z., Muda, N., Abidin, N. Z., & 

Hashim, I. (2011). Students’ Perceptions of the implementation of teaching and learning of 

Science and Mathematics in English. Procedia - Social and Behavioral Sciences, 18, 361–366. 

https://doi.org/10.1016/j.sbspro.2011.05.051 

Kaur, K. (2020). PPSMI: Why Malaysia’s education system keeps switching languages | TRP. 

Https://Www.therakyatpost.com/. https://www.therakyatpost.com/living/2020/02/04/kabhi-

malay-kabhi-english-a-history-of-language-in-malaysias-education-system/ 

Kirkpatrick, A. (2017). The languages of higher education in east and southeast asia: Will EMI lead to 

englishisation? English Medium Instruction in higher education in asia-pacific, 21–36. 

https://doi.org/10.1007/978-3-319-51976-0_2 

Kozhevnikova, E. (2019). The impact of language exposure and artificial linguistic environment on 

students` vocabulary acquisition. People: International Journal of Social Sciences, 5(1), 4. 

https://doi.org/10.20319/pijss.2019.51.430439 

Lai, J., & Lai, P. Y. (2012, June 4). Revealing the reality of PPSMI. Scientific Malaysian Magazine. 

https://magazine.scientificmalaysian.com/article/opinions/revealing-reality-ppsmi/ 

Le, N. P., & Nguyen, P. (2022). Content and Language Integrated Learning (CLIL) Method and how it 

is changing the foreign language learning landscape. OALib, 09(02), 1–5. 

https://doi.org/10.4236/oalib.1108381 

Lee, J. H., Lee, H., & Lo, Y. Y. (2023). Effects of EMI-CLIL on secondary-level students’ English 

learning: A multilevel meta-analysis. Studies in second language learning and teaching, 

13(2), 317–345. https://doi.org/10.14746/ssllt.38277 

https://books.google.com.my/books?id=Ky15oSCIfLwC&printsec=frontcover&source=gbs_atb#v=onepage&q&f=false
https://books.google.com.my/books?id=Ky15oSCIfLwC&printsec=frontcover&source=gbs_atb#v=onepage&q&f=false
https://www.scribbr.com/methodology/semi-structured-interview/#:~:text=of%20interviews%20are%3A-
https://www.scribbr.com/methodology/semi-structured-interview/#:~:text=of%20interviews%20are%3A-
http://www.languageinindia.com/nov2004/abdulla2.html
https://doi.org/10.1017/s0266078416000390
https://atlasti.com/guides/qualitative-research-guide-part-1/case-studies
https://atlasti.com/guides/qualitative-research-guide-part-1/confidentiality-privacy-research
https://www.linguapax.org/wp-content/uploads/2015/07/CMPL2002_T1_MHiroyuki.pdf
https://www.linguapax.org/wp-content/uploads/2015/07/CMPL2002_T1_MHiroyuki.pdf
https://doi.org/10.1016/j.system.2020.102305
https://doi.org/10.1080/13639080.2021.1922617
https://doi.org/10.1080/07294360.2019.1621269
https://doi.org/10.26803/ijlter.21.9.1
https://www.teaching-school.co.uk/News/Vocabulary-The-Gap-and-Knowledge/
https://doi.org/10.1016/j.sbspro.2011.05.051
https://www.therakyatpost.com/living/2020/02/04/kabhi-malay-kabhi-english-a-history-of-language-in-malaysias-education-system/
https://www.therakyatpost.com/living/2020/02/04/kabhi-malay-kabhi-english-a-history-of-language-in-malaysias-education-system/
https://doi.org/10.1007/978-3-319-51976-0_2
https://doi.org/10.20319/pijss.2019.51.430439
https://magazine.scientificmalaysian.com/article/opinions/revealing-reality-ppsmi/
https://doi.org/10.4236/oalib.1108381
https://doi.org/10.14746/ssllt.38277


                                                                                                            e-JURNAL PENYELIDIKAN DAN INOVASI VOL.12 NO. 1 
      2025 

 

55 

 

Li, Z. (2020). English education in China: An evolutionary perspective - People’s Daily Online. 

En.people.cn. http://en.people.cn/n3/2020/0427/c90000-

9684652.html#:~:text=English%20is%20a%20compulsory%20subject 

Macaro, E. (2018). English medium instruction: content and language in policy and practice. Oxford 

University Press. 

Majid, N., Jaaman, S. H., Darus, M., Nazar, R. M., Ahmad, Rokiah@. Rozita., Muda, N., Suradi, N. 

R. M., Rambely, A. S., Din, U. K. S., Ismail, W. R., Mamat, N. J. Z., Ahmad, A. G., Zakaria, 

A. M., Isa, Z., Ismail, H., Mustafa, Z., Shamsudin, H. B., Zin, W. Z. W., Zahari, M., & 

Shahabuddin, F. A. (2012). Transformation of teaching and learning mathematics in english: 

are the lecturers ready? Procedia - Social and Behavioral Sciences, 59, 650–656. 

https://doi.org/10.1016/j.sbspro.2012.09.326 

Marco, J. D. (2023, April 4). What is language access and why is it important? Terra Translations. 

https://terratranslations.com/2023/04/04/what-is-language-access-and-why-is-it-important/ 

Martinez, G., & Shaker, E. (2021, June 22). Internal and external factors that affect making decisions. 

Social Sci LibreTexts. 

https://socialsci.libretexts.org/Bookshelves/Counseling_and_Guidance/Career_and_Life_Plan

ning_(Martinez_and_Shaker)/04%3A_Decision_Making_and_Goal_Setting/4.02%3A_Interna

l_and_External_Factors_that_Affect_Making_Decisions 

Md Yunus, M., & Islam Ahmad Sukri, S. (2017). The use of english in teaching mathematics and 

science:  The PPSMI Policy vis-à-vis the DLP. Advances in Language and Literary Studies, 

8(1), 133. https://doi.org/10.7575/aiac.alls.v.8n.1p.133 

Merriam, S. B. (2010). Qualitative case studies. International Encyclopedia of Education, 456–462. 

https://doi.org/10.1016/b978-0-08-044894-7.01532-3 

MEXT: Ministry of Education, Culture, Sports, Science and Technology. (2014). Www.mext.go.jp. 

https://www.mext.go.jp/en/ 

Mirhadizadeh, N. (2016). Internal and external factors in language learning. Www.academia.edu. 

https://www.academia.edu/64001905/Internal_and_External_Factors_in_Language_Learning 

Mostafa, N. A. (2016). Bilingualism and education: The Malaysian Experience. Proceedings of EEIC, 

1(2), 10–16. https://jurnal.usk.ac.id/EEIC/article/view/15855 

Myers, B. (2023, November 11). Lost in translation: Tips for multilingual web accessibility. Ben 

Myers. https://benmyers.dev/blog/multilingual-web-accessibility/ 

Naeem, M., Ozuem, W., Howell, K. E., & Ranfagni, S. (2023). A step-by-step process of thematic 

analysis to develop a conceptual model in qualitative research. International Journal of 

Qualitative Methods, 22(1), 1–18. Sagepub. 

https://journals.sagepub.com/doi/10.1177/16094069231205789 

Nordquist, R. (2019). What is language planning? ThoughtCo. https://www.thoughtco.com/what-is-

language-planning-1691098#:~:text=Four%20major%20types%20of%20language 

Oragui, D. (2024, March 12). Tacit knowledge: definition, examples, and importance. Helpjuice.com. 

https://helpjuice.com/blog/tacit-knowledge 

Ozay, M. (n.d.). Language policies in Malaysia: From Colonial to De -colonial Era. 

https://core.ac.uk/download/pdf/11802145.pdf 

PPSMI: Why Malaysia’s education system keeps switching languages. (2021). Persatuan Linguistik 

Malaysia. https://plm.org.my/ppsmi-why-malaysias-education-system-keeps-switching-

languages/ 

Rahman, M. M., & Singh, M. K. M. (2022). The ideology towards English as a Medium of Instruction 

(EMI) adoption in higher education in Malaysia: A case study. 3L the Southeast Asian Journal 

of English Language Studies, 28(2), 109–121. https://doi.org/10.17576/3l-2022-2802-08 

Rana, J., Dilshad, S., & Ahsan, Md. A. (2021). Ethical issues in research. Global Encyclopedia of 

Public Administration, Public Policy, and Governance, 1–7. https://doi.org/10.1007/978-3-

319-31816-5_462-1 

Rashid, R. A., Abdul Rahman, S. B., & Yunus, K. (2016). Reforms in the policy of English language 

teaching in Malaysia. Policy Futures in Education, 15(1), 100–112. 

https://doi.org/10.1177/1478210316679069 

Rose, H., Curle, S., Aizawa, I., & Thompson, G. (2019). What drives success in English medium 

taught courses? The interplay between language proficiency, academic skills, and motivation. 

Studies in Higher Education, 45(11), 2149–2161. 

http://en.people.cn/n3/2020/0427/c90000-9684652.html#:~:text=English%20is%20a%20compulsory%20subject
http://en.people.cn/n3/2020/0427/c90000-9684652.html#:~:text=English%20is%20a%20compulsory%20subject
https://doi.org/10.1016/j.sbspro.2012.09.326
https://terratranslations.com/2023/04/04/what-is-language-access-and-why-is-it-important/
https://socialsci.libretexts.org/Bookshelves/Counseling_and_Guidance/Career_and_Life_Planning_(Martinez_and_Shaker)/04%3A_Decision_Making_and_Goal_Setting/4.02%3A_Internal_and_External_Factors_that_Affect_Making_Decisions
https://socialsci.libretexts.org/Bookshelves/Counseling_and_Guidance/Career_and_Life_Planning_(Martinez_and_Shaker)/04%3A_Decision_Making_and_Goal_Setting/4.02%3A_Internal_and_External_Factors_that_Affect_Making_Decisions
https://socialsci.libretexts.org/Bookshelves/Counseling_and_Guidance/Career_and_Life_Planning_(Martinez_and_Shaker)/04%3A_Decision_Making_and_Goal_Setting/4.02%3A_Internal_and_External_Factors_that_Affect_Making_Decisions
https://doi.org/10.7575/aiac.alls.v.8n.1p.133
https://doi.org/10.1016/b978-0-08-044894-7.01532-3
https://www.mext.go.jp/en/
https://www.academia.edu/64001905/Internal_and_External_Factors_in_Language_Learning
https://jurnal.usk.ac.id/EEIC/article/view/15855
https://benmyers.dev/blog/multilingual-web-accessibility/
https://journals.sagepub.com/doi/10.1177/16094069231205789
https://www.thoughtco.com/what-is-language-planning-1691098#:~:text=Four%20major%20types%20of%20language
https://www.thoughtco.com/what-is-language-planning-1691098#:~:text=Four%20major%20types%20of%20language
https://helpjuice.com/blog/tacit-knowledge
https://core.ac.uk/download/pdf/11802145.pdf
https://plm.org.my/ppsmi-why-malaysias-education-system-keeps-switching-languages/
https://plm.org.my/ppsmi-why-malaysias-education-system-keeps-switching-languages/
https://doi.org/10.17576/3l-2022-2802-08
https://doi.org/10.1007/978-3-319-31816-5_462-1
https://doi.org/10.1007/978-3-319-31816-5_462-1
https://doi.org/10.1177/1478210316679069


                                                                                                            e-JURNAL PENYELIDIKAN DAN INOVASI VOL.12 NO. 1 
      2025 

 

56 

 

Ruff, N. (2023, March 13). Why is English considered an important language to know especially in 

post-colonized nations? Language Unlimited. https://www.languagesunlimited.com/why-is-

english-considered-an-important-language-to-know-especially-in-post-colonized-

nations/#:~:text=The%20impact%20of%20British%20colonization%20on%20language%20is

%20undeniable. 

Saeed, M., Varghese, M., Holst, M., & Ghazali, K. (2018). Student perspectives of medium of 

instruction in Malaysia. Routledge EBooks, 70–86. https://doi.org/10.4324/9781315397627-6 

Sanjana. (2023). Why Malaysian educational institutions are keen on english as a medium of 

instruction? Www.teacherstrainingmalaysia.com. 

https://www.teacherstrainingmalaysia.com/blog/103-Why-Malaysian-Educational-

Institutions-Are-Keen-On-English-As-A-Medium-Of-Instruction-blog.php 

Seger, C. A. (1994). Implicit learning. Psychological Bulletin, 115(2), 163–196. 

https://doi.org/10.1037/0033-2909.115.2.163 

Selvaraj, T., Chandrasekran, A., & Santhanam, J. (2016). The implementation of english medium 

instruction in the education system of National University of Malaysia (UKM) . BERJAYA 

Journal of Services & Management, 5, 63–75. 

Shrouder, O. (2023, January 10). 3 strategies for pre-teaching vocabulary. Bedrocklearning.org. 

https://bedrocklearning.org/literacy-blogs/three-strategies-for-pre-teaching-vocabulary/ 

Smit, U. (2023). English-Medium Instruction (EMI). ELT Journal. https://doi.org/10.1093/elt/ccad018 

Sookping, N. (2024). English as a Medium of Instruction (EMI): What it is and the Current state of 

EMI in the Landscape of Higher Education. ASEAN University Network. 

https://www.aunsec.org/news/english-medium-instruction-emi-what-it-and-current-state-emi-

landscape-higher-education 

Sudarso, H., Globalisasi, S. E., & Dibdyaningsih, H. (2024). Implementation of the CLIL (Content and 

Language Integrated Learning) Approach in English Language Learning. Global International 

Journal of Innovative Research, 2(10), 2315–2330. https://doi.org/10.59613/global.v2i10.329 

Tejashri. (2022, May 30). Why English is important for a career? Burlington English India. 

https://burlingtonenglish.in/blog/why-english-is-important-for-a-career/ 

Thornbury, S. (2002). How to teach vocabulary. Pearson Education. 

University of Minnesota. (2023). Pedagogy - Diversifying your teaching methods, learning activities, 

and assignments | Center for Educational Innovation. Cei.umn.edu. 

https://cei.umn.edu/teaching-resources/inclusive-teaching-predominantly-white-

institution/pedagogy-diversifying-your-teaching-methods-learning-activities-and-assignments 

Van Eeuwijk, P., & Angehrn, Z. (2017). How to Conduct a Focus Group Discussion (FGD) 

Methodological Manual. Swiss TPH. 

https://www.google.com/url?sa=t&source=web&rct=j&opi=89978449&url=https://www.swis

stph.ch/fileadmin/user_upload/SwissTPH/Topics/Society_and_Health/Focus_Group_Discussi

on_Manual_van_Eeuwijk_Angehrn_Swiss_TPH_2017.pdf&ved=2ahUKEwje8p-

8nqSKAxWXxTgGHfTMAPYQFnoECC0QAQ&usg=AOvVaw3YvIKVi-MEP-glZQJ6K5-e 

Velasquez, M., Andre, C., Shanks, T., & Meyer, M. (2010, January 1). What is ethics? Markkula 

Center for applied ethics; Santa Clara University. https://www.scu.edu/ethics/ethics-

resources/ethical-decision-making/what-is-ethics/ 

Winna, W., & Sabarun, S. (2023). The language assessment in teaching-learning english. Jurnal 

Pendidikan Dan Pembelajaran, 2(4), 413–419. https://doi.org/10.54259/diajar.v2i4.1894 

Xiao, Y., & Yang, M. (2019). Formative assessment and self-regulated learning: How formative 

assessment supports students’ self-regulation in English language learning. System, 81(1), 39–

49. https://doi.org/10.1016/j.system.2019.01.004 

Yu, S. Y., & Kaur, J. (2024). Increasing student comprehension in the English-medium instruction 

(EMI) context: Lecturers’ use of explicitness strategies. International Journal of Educational 

Research Open, 7, 100334–100334. https://doi.org/10.1016/j.ijedro.2024.100334 

Yusof, M. S., Selvakumaran, Y., & Addanan, F. A. (2023). Manglish: An Attitudinal Analysis of 

Malaysian Undergraduates. International Journal of Academic Research in Business and 

Social Sciences, 13(12), 4004–4017. http://dx.doi.org/10.6007/IJARBSS/v13-i12/20247 

Zakaria bin Ahmad, & Leinbach, T. R. (2019). Malaysia - The impact of British rule. In Encyclopædia 

Britannica. https://www.britannica.com/place/Malaysia/The-impact-of-British-rule 

Zhou, S., Fung, D., & Thomas, N. (2023). Towards deeper learning in EMI lectures: the role of 

https://www.languagesunlimited.com/why-is-english-considered-an-important-language-to-know-especially-in-post-colonized-nations/#:~:text=The%20impact%20of%20British%20colonization%20on%20language%20is%20undeniable.
https://www.languagesunlimited.com/why-is-english-considered-an-important-language-to-know-especially-in-post-colonized-nations/#:~:text=The%20impact%20of%20British%20colonization%20on%20language%20is%20undeniable.
https://www.languagesunlimited.com/why-is-english-considered-an-important-language-to-know-especially-in-post-colonized-nations/#:~:text=The%20impact%20of%20British%20colonization%20on%20language%20is%20undeniable.
https://www.languagesunlimited.com/why-is-english-considered-an-important-language-to-know-especially-in-post-colonized-nations/#:~:text=The%20impact%20of%20British%20colonization%20on%20language%20is%20undeniable.
https://doi.org/10.4324/9781315397627-6
https://www.teacherstrainingmalaysia.com/blog/103-Why-Malaysian-Educational-Institutions-Are-Keen-On-English-As-A-Medium-Of-Instruction-blog.php
https://www.teacherstrainingmalaysia.com/blog/103-Why-Malaysian-Educational-Institutions-Are-Keen-On-English-As-A-Medium-Of-Instruction-blog.php
https://doi.org/10.1037/0033-2909.115.2.163
https://bedrocklearning.org/literacy-blogs/three-strategies-for-pre-teaching-vocabulary/
https://doi.org/10.1093/elt/ccad018
https://www.aunsec.org/news/english-medium-instruction-emi-what-it-and-current-state-emi-landscape-higher-education
https://www.aunsec.org/news/english-medium-instruction-emi-what-it-and-current-state-emi-landscape-higher-education
https://doi.org/10.59613/global.v2i10.329
https://burlingtonenglish.in/blog/why-english-is-important-for-a-career/
https://cei.umn.edu/teaching-resources/inclusive-teaching-predominantly-white-institution/pedagogy-diversifying-your-teaching-methods-learning-activities-and-assignments
https://cei.umn.edu/teaching-resources/inclusive-teaching-predominantly-white-institution/pedagogy-diversifying-your-teaching-methods-learning-activities-and-assignments
https://www.google.com/url?sa=t&source=web&rct=j&opi=89978449&url=https://www.swisstph.ch/fileadmin/user_upload/SwissTPH/Topics/Society_and_Health/Focus_Group_Discussion_Manual_van_Eeuwijk_Angehrn_Swiss_TPH_2017.pdf&ved=2ahUKEwje8p-8nqSKAxWXxTgGHfTMAPYQFnoECC0QAQ&usg=AOvVaw3YvIKVi-MEP-glZQJ6K5-e
https://www.google.com/url?sa=t&source=web&rct=j&opi=89978449&url=https://www.swisstph.ch/fileadmin/user_upload/SwissTPH/Topics/Society_and_Health/Focus_Group_Discussion_Manual_van_Eeuwijk_Angehrn_Swiss_TPH_2017.pdf&ved=2ahUKEwje8p-8nqSKAxWXxTgGHfTMAPYQFnoECC0QAQ&usg=AOvVaw3YvIKVi-MEP-glZQJ6K5-e
https://www.google.com/url?sa=t&source=web&rct=j&opi=89978449&url=https://www.swisstph.ch/fileadmin/user_upload/SwissTPH/Topics/Society_and_Health/Focus_Group_Discussion_Manual_van_Eeuwijk_Angehrn_Swiss_TPH_2017.pdf&ved=2ahUKEwje8p-8nqSKAxWXxTgGHfTMAPYQFnoECC0QAQ&usg=AOvVaw3YvIKVi-MEP-glZQJ6K5-e
https://www.google.com/url?sa=t&source=web&rct=j&opi=89978449&url=https://www.swisstph.ch/fileadmin/user_upload/SwissTPH/Topics/Society_and_Health/Focus_Group_Discussion_Manual_van_Eeuwijk_Angehrn_Swiss_TPH_2017.pdf&ved=2ahUKEwje8p-8nqSKAxWXxTgGHfTMAPYQFnoECC0QAQ&usg=AOvVaw3YvIKVi-MEP-glZQJ6K5-e
https://www.scu.edu/ethics/ethics-resources/ethical-decision-making/what-is-ethics/
https://www.scu.edu/ethics/ethics-resources/ethical-decision-making/what-is-ethics/
https://doi.org/10.54259/diajar.v2i4.1894
https://doi.org/10.1016/j.system.2019.01.004
https://doi.org/10.1016/j.ijedro.2024.100334
http://dx.doi.org/10.6007/IJARBSS/v13-i12/20247
https://www.britannica.com/place/Malaysia/The-impact-of-British-rule


                                                                                                            e-JURNAL PENYELIDIKAN DAN INOVASI VOL.12 NO. 1 
      2025 

 

57 

 

English proficiency and motivation in students’ deep processing of content knowledge. 

Journal of Multilingual and Multicultural Development, 1–16. 

https://doi.org/10.1080/01434632.2023.2248078 

Zool, M., Mohamed, H., Nor, S., Binti, A., Noordin, A., & Zakaria, Z. (2010). Impact of PPSMI 

icops2010 Tacit Knowledge: The Explanatory Study of The Impact of Ppsmi Towards English 

Fluency Among University Students. https://ir.uitm.edu.my/id/eprint/33403/1/33403.pdf 

https://doi.org/10.1080/01434632.2023.2248078
https://ir.uitm.edu.my/id/eprint/33403/1/33403.pdf

